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The following essay is a critical analysis of a module in PG Interior Design and styling curriculum being
currently delivered at Pearl Academy. The essay evaluates the module on basis of literature on
curriculum development. It further analyses and critiques the module intent, teaching-learning
activities along the assessment tasks. The essay also proposes recommendations to the said module

to align the structure of learning to the teaching & assessment strategies.
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1. Introduction

Over the years we have witnessed education systems evolve in multiple ways. “For too long,
pedagogical practices were teacher-centered, with no real concern for the student or what he was
expected to do.” (Livingstone, 2014, p. 19). Most of us have been a part of this education system in
one way or the other from being a receiver (student), or a facilitator (teacher). Biggs & Tang, 2011,
states how the turn of the century has had dramatic changes in higher education. They further add
how “student diversity and a higher rate of participation have altered the modes of delivery and the
mission of higher education.” Students are now looking at higher education to support and enhance
their employability prospects. They come with clear focused expectations from the course and its
delivery. “This has led to a major push towards teaching on professional and vocational programs.”
(Biggs & Tang, 2011). Owing to this educators and institutions are constantly reviewing curriculum and
updating methods of teaching and learning to maximize teaching effectiveness.

Traditionally teachers planned their teaching based on, what content needs to be covered and what
teaching activities will support the delivery of the content. This made the teacher the center point of
the classroom, with perhaps no focus on the student. The effectiveness of this method was left to the
student's capacity to absorb the content and the use of low cognitive skills to complete the tasks. This
possibly created an environment leading to a surface approach?® in learning. Educators have long
pressed for the need to eliminate surface approaches in favor of encouraging deep approaches? to
learning. (Ramsden, 2003; Biggs & Tang, 2011).

To encourage a deep approach to learning, there is a necessity to shift the focus on the students. As
stated by Tyler (1949, p. 63) “Learning takes place through the active behavior of the student: it is
what he does that he learns, not what the teacher does.” This has led educational institutes to explore
and adapt to multiple practices that are student-centered. One such practice is “Outcome-based
teaching-learning (OBTL)3. OBTL is a student-centered instruction model that emphasizes student
performance through outcomes. Outcomes are defined as statements that indicate what the students
are expected to be able to do at the end of the module.

The PGCAP “boot camp 2” helped give a deeper understanding of teaching based on learning
outcomes and the process followed by Pearl Academy to develop and design its courses. It
furthermore introduced the concept of constructive alignment. Designed by John Biggs (1996),
constructive alignment is an OBTL approach that aligns teaching and learning activities to the intended
learning outcome. Livingstone, (2014, p. 18) recommends constructive alignment as “not only the
answer to this student diversity but is also the way to respond to the growing concern of 21st-century
learning and teaching.”

1 surface Approach: Involves simply 'scraping the surface' of the material being studied, without carrying out any deep
processing of the material. “The surface approach arises from an intention to get the task out of the way with minimum
trouble, while appearing to meet course requirements.” (Biggs & Tang, 2011, p. 24)
2 Deep approach: A deep approach to learning concentrates on the meaning of what is learned. “The deep approach arises
from a felt need to engage the task appropriately and meaningfully, so the student tries to use the most appropriate
cognitive activities for handling it.” (Biggs & Tang, 2011, p. 26)
3 Outcome-based teaching-learning (OBTL) : “Outcomes-based Teaching and Learning (OBTL) is a curriculum design
framework to teaching and learning that helps focus on “first identifying the intended outcomes or goals of a module or
programme and then aligning teaching, learning, and assessment to maximise the likelihood that students achieve
those outcomes.”
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1.1 Constructive Alignment
As discussed good education system should ensure all aspects of teaching, learning and assessment
support a deep approach in learning. Constructive alignment (CA) is such a system. 'Constructive
alignment' has two parts to it as illustrated in Fig 1

Constructive Alignment

“Refers to students construct

“Refersto what the teacher does; to
align learning environment that
supports the learning activities

meaning through relevant learning
activities.

appropriate to achieving the desired

Meaning is not imparted or
transmitted, it is generated by learning outcomes.”

learners.”

Fig 1 Two aspects of Constructive alignment Adapted from Biggs & Tang (2011)

Articulated by Biggs (1996), the basics of CA was formulated by Tyler (1949) and elaborated by
Shuell (1986, p. 429) as, “If students are to learn desired outcomes in a reasonably effective
manner, then the teacher's fundamental task is to get students to engage in learning activities that
are likely to result in their achieving those outcomes ...It is helpful to remember that what the
student does is more important in determining what is learned than what the teacher does.”

The basic model of constructive alignment suggests an association between three key aspects; desired
outcomes, teaching methods, and assessment tasks. (Illustrated in Fig 2)

Desired Teaching

outcomes What do we want Methods

How will the
the learners to leg < learn?
know? S .

How will we know that the
learners have leamt?

Assessment

Fig 2 Basic Model of Constructive Tasks

Alignment. Adapted from Biggs (1996)
Thereby constructive alighment works on developing teaching and learning activities, and assessment
tasks, that directly address learning outcomes more often referred to as “intended learning outcomes
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(ILOs)”%. This requires class activities to be specifically planned to generate actions that can lead
students to achieve the learning outcomes, which traditional class lectures, tutorials, and
examinations may not help to achieve.

Constructive Alignment can furthermore be considered as an “approach to curriculum design that
optimizes the conditions for learning, where the teaching activities of the teacher and the learning
activities of the student are both directed towards the same goal.” (Livingstone, 2014, p. 23).

1.2 Curriculum Design and Module Development

The curriculum is an umbrella term signifying the totality of the learning experience. More specifically,
“Curriculum can refer to the total structure of ideas and activities developed by an educational
institution to meet the learning needs of students and to achieve desired educational aims.”
(Rowntree, 1981). The key components of a curriculum are the goals and objectives, content, method,
and evaluation system. Viewing the benefits of OBTL, many educators start the curriculum design
planning with the intended learning outcomes and work backward. While the intention is to work
with what the students need to achieve at the end of the module, multiple factors influence the
eventual learning outcomes. (Fig 3)

Employers
Reguirerment
Apcrediating Industry
Bady Standards ..-.-H--u.‘
benchmarks i
Lem_zl Module
learning learning
outcomes outcomes
Programe, Course
Reguirements  [earning outcome Institutes
fram Graduate ____ﬁj
Professional attributes
bodies

Given the above, it is evident that there are varying factors that directly affect the learning outcome
and indirectly impact the constructive alignment thereafter. To maintain consistency in module
development, Moon (2003) developed a crucial tool to check the design of the module. Called the
“basic map of module development” (Moon, 2005), it is a valuable model for confirming the
relationships and workflow processes in developing linked learning outcomes, assessment criteria,
and learning strategies. (Annexure 9)

The model in itself embeds constructive alignments where it aligns assessment tasks and teaching
strategy to learning outcomes. (see Fig 4). Additionally, “A teaching strategy, on this model, is seen

“Intended learning outcomes (ILOs) : “Intended learning outcomes,commonly shortened to learning outcomes, are used
to express what it is expected that students should be able to do at the end of the learning period” (Kennedy, 2006, p. 18).
Detailed listing of particular knowledge, skills and attributes that learners are to achieve throughout the process.
(Livingstone, 2014, p. 20)
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as being designed with assessment processes, providing the support necessary to enable the students
to be successful in attaining the threshold indicated in assessment criteria.” (Moon, n.d., p. 3)

Level
Descriptors

Aim of the
Module Subjact
Descriptors
Write
learning
Outcomes
Develop a module
Desired and rethink it
Outcomes including initial
: learning outcomes
Write Threshold Development of
assessment criteria assessment Method to
(implied by learning test achievement of
outcomes) assessment criteria
Assessment
tasks
Develop a teaching
Teaching strategy to enable
methods learners to reach -
learning outcomes/ e Moon’s Basic map of
assessment criteria module development (2002)

Bigg’s Constructive
Alignment (1996)

. Overlap between the
models

The above model not only helps develop or design a module but also serves as a great tool to
analyze and assess an existing module with a clear rationale to suggest changes. The following essay
uses this framework to reflect on a module currently run in the PG Interior Design and Styling course
at Pearl Academy. The essay aims to reflect upon, analyze and critique the module design, learning
outcomes, and its alignment within the larger framework of course design.
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2. PG Interior Design and Styling
This Post Graduate course in Interior Design & Styling (PGIDS) is a two-year course split into four
semesters. “The pathway explores the interactions between people and their cultures, emotions, and
activities through various social functions of living, working, resting, and playing.” (Pearl Academy,
2019). On successful completion of the two-year PG program, a student is awarded a Post Graduate
Professional Diploma from Pearl Academy.

2.1 The course
Open to students across all fields of graduation the PGIDS course “has been designed to impart a
conceptual and technical understanding of the subjects and also the industry-specific skillset required
for long term success.” (Pearl Academy, 2019). The course is a part of Pearl Academy’s Interior Design
vertical which falls under the School of Design. Currently, run across its 4 campuses (Bangalore, Delhi,
Jaipur, and Mumbai) the course is validated by Istituto Europeo di Design, Milan.

The course follows a simple structure (Fig 5) of 4 modules per semester. Each semester displays a fine
balance of studio, theory, and skill-based modules. As students progress into higher semesters
teaching content moves from simple design processes to complex processes addressing large scale
projects. The teaching and learning approach focuses on the “integration of technical, functional,
theoretical, materials, aesthetics, and creative processes of design, with a strong emphasis on critical
thinking, independent learning, and both social and ecological consciousness.” (Pearl Academy, 2019).

Semester 1 Semester 2

Technical Inputs 2
YEAR 1

Summer Internship/ Industry Project or
Workshop

Semester 3 Semester 4

YEAR 2

2.2 The learners
Considering this is a PG-level course, the average age of the learner varies between 22-26 years old.
Traditionally the course has seen a mixed group of students of varying age groups coming from a wide
range of social, economic, and academic backgrounds. The students are generally mature and focused.
They come with clear expectations and wish to apply the learning immediately in their professional
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life upon completion of the course. In the Course committee meets (CCM)?® it has been discussed basis
observation that students take a deep interest in the modules and activities that have industry connect
and hands-on activity in them. PGIDS are also has seen larger student involvement in multiple design
competitions and industry collaborative events. It is evident that the students are self-motivated and
use the platform to build and foster their industry network and can open employability options in the
future.

2.3 The Module

The module chosen for evaluation is Technical inputs 2 (refer to fig 5 for placement within course
structure). This is a core module to the PG Interior Design and Styling course (year 1 semester 2). “The
module aims to develop an advanced understanding of the construction techniques, materials, and
finishes related to the Interior Design & Styling Industry and application of this understanding in
residential/commercial spaces.” (Pearl Academy, 2019). The module predominantly focuses on the
technical aspects of the profession and helps build critical knowledge towards Interior design and its
execution.

While, | have been involved in discussions leading to the preparation of Module descriptors; the
module outline, module learning outcomes, teaching strategy, and assessment criteria have been
written by my senior colleagues. | have taught this module independently across both mediums online
and Face to face at the Mumbai campus and hence have direct experience with delivery and
assessment for the module across two consecutive years. This has given me a fair experience and
adequate data to analyze the module, its assessment, and student experience.

Reflection on the module

Being a technical module involving details and specifications it is not always greeted with excitement
as a design-based module. The module has two parts to it, class-based theory and field/industry visits.
The students are enthusiastic about field visits and getting hands-on experience, which was
particularly challenging when we ran the module online due to the ongoing pandemic. The module is
preceded by Technical Inputs 1(semester 1) and followed by Technical inputs 3 (semester 3), thereby
making it a vital link between semester 1 and semester 3. (see Annexure 6)

Additionally, the module is crucial from an industry and employment perspective. In the past two
years, technical work done by the students' has received encouraging feedback from the external
examiners® (Annexure 7 and 8). The examiners have continuously stressed the importance of technical
work within the student portfolios and have been delighted to see the same well achieved by the
students (Annexure 7). Their interaction with the students stated how “Technical drawing skills are
developed and very well appreciated by the students”. They further added the need for “continuous
technical support which is very helpful to the students, and how student projects demonstrate the
same as well achieved” (Annexure 8)

While the feedback states the success of the module, the process of being a reflective practitioner
encourages timely reflection to help enhance and elevate the quality of teaching and learning. Moon

5 Course Committee Meets (CCM) : Course Committee Meeting is conducted twice a semester led by the course leader
and attended by students, academic governance, and student development and support representative. This is an open
forum for students to; expresses concerns and give feedback towards the course. (Pearl Academy, 2020)
6 External examiners : External examiners are academicians or industry professionals appointed by the institute. Their key
functions are to contribute to the assurance of the standards of awards and to ensure that students are treated fairly in the
assessment process.
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(2005) suggests how “evaluation can help reinstate the reliability of data and defined techniques” to
further enrich a successful system. Considering the same, it was worthwhile to evaluate this module
to help identify best practices and explore possibilities to further boost the module delivery and
outcome.

3. Module Evaluation
Module evaluation is not a linear process and is influenced by multiple factors and documents as seen
in Ch. 1.2. The Chapter already identified “Constructive Alignment (Bigg’s 1996) embedded in Moon’s
(2002) Basic map of module development” as the core framework under which the module will be
evaluated.

Additionally, every institute has its set of core documents and best practices, “Such practices, which
are evolved internally by the institution lead to improvements in any one aspect of its functioning —
academic, administrative or organizational”. (Pearl Academy, 2020).

Few such resources that influence module designs at Pearl Academy are listed below.

Pearl Academy Document/ Best practices

Graduate Profiles/ Graduate attributes Graduate profiles are descriptions of attributes, or knowledge, skills,
and attitudes, which a university community intends its graduates will
develop through theirs. “Graduate outcomes guide the design of the
intended learning outcomes for the program and its constituent
courses.” (Biggs & Tang, 2011, p. 11)

Contextual document A key document that presents the course case with rationale, principle
aim, special features, and course description.
Module Outline A crisp document that summarises key information about the module

which includes module title, credit value, aims, intended learning
outcomes, and assessment methods.

Module Descriptor An elaborated version of the module outline that highlights and details
the assessment and grading along with a detailed lesson plan
Feedback form & rubrics Feedback form is a student facing document issues to students helping

them understand their evaluation towards an assessment. Feedbacks
are generally accompanied by a rubric. A rubric is a set of criteria used
for assessing a particular type of work or performance

External Examiners Report External Examiners reports and feedback
Validators Report Validators Examiners reports and feedback
Course Committee Meetings (CCM) Course Committee Meeting is conducted twice a semester led by the

course leader and attended by students, academic governance, and
student development and support representative. This is an open forum
for students to expresses concerns and gives feedback towards the
course.

Course Team Meeting (CTM) Course Team Meeting is conducted once a year led by course leaders
and attended by the entire course team. The meeting evaluates the
academic year went by and the plan of action for the coming year.
Crucial team discussions basis on examiners' reports and strategy for
the coming academic year are discussed.

The module evaluation will refer to the above multiple institutional documents and practices that
influence the design of the module starting with the module aim.

10
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3.1 Module Aim
“The aim of a module or program is a broad general statement of the teaching intention, i.e. it
indicates what the teacher intends to cover in a block of learning. “ (Kennedy, 2006, p. 22). According
to Moon, (2005, p. 17) “an aim intends to be written in terms of the teaching intentions or the
management of the learning”.The aim thereby sets the tone for the module to be developed. Itisalso
essential that the aim for the module aligns itself to the larger course aim.

“An aim can be a statement of general teaching intention and coverage, as well as indicating the
content of the module and its relationship to other learning or the whole program” (Moon, 2005, p.
63)

The aim described in the module outline (refer to Annexure 2) and module descriptor (refer Annexure

3) is as follows :

Module Aim

Dissecting current aim

“Developing an understanding of materials and finishes;
construction processes & methods required in interiors
and Representation by drawings are the focus of the
module. Students will learn about interior construction
components and their details. They will develop a
critical appreciation of construction techniques,
principles, processes, and procedures. Students will
manipulate materials and finishes for interiors and
understand applicable construction techniques and
methods. They will learn methods and techniques of
representation in interior construction.”

General teaching intention (What)

Developing an understanding of materials and finishes;
construction processes & methods required in interiors
Representation by drawings

Coverage (How)

Students will learn about interior construction
components and their details.
Students will develop a critical appreciation of

construction techniques, principles, processes, and
procedures
Students will manipulate materials and finishes for

interiors and understand applicable construction
techniques and methods.

They will learn methods and
representation in interior construction.
Content of module and its relationship (Why)

A direct statement is missing

Additionally, Moon (2005, p. 63) states that “Aims do not need to be long statements, and they should
certainly take up less space on any form of module description than the learning outcome

statements.”

techniques of

On observations, it is noticed the aim is long, descriptive, and partially repetitive. It also covers an
extensive list of elements on how the intent will be achieved but lacks an understanding of justifying
the aim (why) to the course content. Additionally, the language used to communicate lacks simplicity,
which might leave the reader confused.

Based on understanding and analysis, the module aim is recommended as below,

Module Aim

“Developing an understanding of materials and finishes;
construction processes & methods required in interiors
and Representation by drawings are the focus of the
module. Students will learn about interior construction
components and their details. They will develop a critical
appreciation of construction techniques, principles,
processes, and procedures. Students will manipulate
materials and finishes for interiors and understand
applicable construction techniques and methods. They

Recommended aim

The module aims to develop an understanding
towards critical appreciation of advanced
materials, finishes, and construction processes
followed in interior design. It will further equip
students to manipulate materials and finishes and
apply these learnings towards the right
representation of applicable construction drawings
and techniques.
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will learn methods and techniques of representation in
interior construction.”

To conclude the aim was shortened, simplified, and structured to answer the why, what, and how of
the module and set the stage for learning outcome to follow. As Moon (2005, p. 50) states that “the
role of the aim in module development is to provide direction and orientation in terms of content for
the writing of learning outcomes”.

3.2 Intended Learning outcomes

As mentioned earlier, the intended learning outcomes describe the attributes and capabilities that
students should be able to display upon completion of the course, they must indicate the behavior of
the learner that is to be tested and focus on what the students will learn, rather than on how the
instructor will structure their learning (Ramsden, 2003). The Council of Europe (2002) adds that “the
principal question asked of the student or the graduate will therefore no longer be “what did you do
to obtain your degree?” but rather “what can you do now that you have obtained your degree?”.
This makes “learning outcomes one of the essential building blocks for transparent higher education
systems and qualifications” (Adam, 2004, p. 3)

Fig. 3 (pg.6) illustrates the factors that determine and influence the intended learning outcomes. For
a successful course design, the intended learning outcomes (Module learning outcomes - MLO in this
case) should be derived from the level descriptors’(semester learning outcome) and course learning
outcomes (CLO). CLO’s have their origin in the Academy's Graduate attributes (Annexure 11). The
module Outline (Annexure 2) already shows the mapping of CLO to MLO. The same has been collated
in the table, with key links highlighted (see annexure 4). The PG Interior Design and Styling course also
follow an IREPE® system of grading. Annexure 4 shows existing IREEP alignment to the MLO’s

It is evident as seen in annexure 4 that there is a clear connection between the CLO’s and MLO'’s,
thereby confirming that the module learning outcomes are aligned and mapped to the overall
outcomes of the course.

Anatomy of learning outcome

We are well aware that “Learning outcomes are statements of what is expected that the student will
be able to do as a result of a learning activity.” (Jenkins & Unwin, 2001). Since they directly indicate
what the student is expected, it is important to not only frame them right but ensure they
communicate the right intent. According to Moon (2005) “a well-written learning outcome is likely
containing the following three components” specified in Fig 7.

Verb
Content Context ) _
A verb that indicates earni ng
what the learner is A word or words that AT Outcome
expected to be able indicate on what or |
to do at the end of with what the dt?_lscr'bf: nature of
the period of learner is acting. BLEIEETE

learning

7 Level descriptors: are generic statements describing the characteristics and context of learning expected at each level
against which learning outcomes and assessment criteria can be reviewed in order to develop modules and assign credit at
the appropriate level. (Gosling & Moon, 2001)
8 IREPE: The grading rubric is aligned to the criteria of Ideation, Research, Execution, Presentation and Engagement.
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Furthermore, Benjamin Bloom® has further simplified the task of writing a learning outcome. Bloom’s
most famous contribution to education was, what is now commonly referred to as Bloom’s taxonomy
(Bloom, et al., 1956) (see annexure 10 for a detailed understanding of the taxonomy). “The taxonomy
describes how we build upon our former learning to develop more complex levels of understanding.”
(Kennedy, 2006, p. 26). It is essential to align the learning outcomes to the level of understanding that
the learner is expected to achieve. The student performance can be assessed by incorporating the
right “verb” while writing the learning outcome.

The following table identifies the anatomy of existing learning outcomes as per Moon(2002) and the
application of Bloom’s taxonomy to help identify at what level of the cognitive domain the
components of learning are taking place.

Criteria MLO The verb | The words that | The words | Level of the | Observations

indicates indicate on what or | that describe | cognitive

what the | with what the | the nature of | domain as

learner has | learner is acting. the per

to do. performance. | “Bloom’s
Taxonomy”

Research | Evaluate, analyze and | Evaluate, | On the functions | collate Evaluate Addresses two levels
reflect on the | Analyze and application | market Analyze of cognitive domains
functions and | Reflect of trends and (analyze and
application of technology/cons | availability evaluate)
technology/constructi truction, issues Multiple verbs used
on, materials, finishes materials finishes in LO
their uses/application their The Lo is long and a
for horizontal and uses/application few elements are
vertical surfaces; study for horizontal repeated.
and collate market and vertical There are two
trends and availability surfaces distinct learning
issues related to the outcomes clubbed in
interior design and one.
styling industry

Execution | Plan, source, select, | Plan, Data and | demonstrat | Understa | Multiple verbs are
use and manage data | Source, appropriate ing nd used in LO, which
and appropriate | Select technology and | awareness needs to be
technology and | Manage technical simplified.
technical concepts/constr The LO is long and a
concepts/construction uction few elements are
techniques relevant to techniques repeated which can
the interior design and relevant to the be clubbed into one
styling industry, whilst interior  design for simple
demonstrating and styling communication.
awareness of current industry, Considering this to

and new technologies,
construction,
materials, procedures,
and processes within
the interior design and
styling field

be a PG-level course,
a higher level of
cognitive skills within
the “understand”
domain can be
considered.

% Benjamin Bloom (1913 — 1999): “American educational psychologist, who made significant contributions to the
classification of educational objectives and the theory of mastery learning” (New world Encyclopedia contributors, 2016)

13

©2021 Pearl Academy


https://www.newworldencyclopedia.org/entry/United_States
https://www.newworldencyclopedia.org/entry/Educational_psychology
https://www.newworldencyclopedia.org/entry/Education

PGCAP 2020-21

Curriculum Design, Evaluation & Assessment

Presentat | Communicate and | Communi | Presenting clearly Applicatio | The LO is long and
ion articulate information | cate data/working effectively, | n few elements are
clearly and effectively | Articulate | drawings and | demonstrat repeated which can
and demonstrate technical e be clubbed into one
proficiency in information proficiency for simple
presenting communication.
data/working
drawings and technical
information related to
the given brief
Engagem | Study, learn, and | Learn Work ethics and | cooperativ | Knowledg | The LO is long and
ent practice work ethics | Practice values associated | ely e/ few elements are
and values associated with collaborativ | Rememb | repeated which can
with professionals in professionals in | ely in a|er be clubbed into one
the industry, while the industry team or for simple
working cooperatively independe communication
and collaboratively ina ntly Study and learn are

team or independently
in all situations

low cognitive skills
verb  within the
Domain of
application.

Considering this is a
PG level course
replacing the same
with high cognitive
skill verb can be
considered

On basis of the of study and analysis, it is observed that,

1. The set learning outcomes and long and have more than one verb, Gosling and Moon (2001,
p. 20) strongly advise on “keep learning outcomes simple, normally use only one sentence
with one verb in each outcome and avoid unnecessary jargon. Occasionally more than one

sentence may be used for clarity.”The learning outcomes are not only long but also have
multiple verbs. This can lead to a lack of clarity amongst the readers.
2. The range of verbs used in the learning outcomes shows an application across five domains
of “Bloom’s Taxonomy” (1956), (remember, apply, understand, analyze and evaluate). Being
a technical module (theory-based) and running at semester 2, justifies the missing highest
order of cognitive skill (create).
3. The learning outcome of research caters to two domains of cognitive skills which can be
simplified to align with the course contextural document (2019) which states “Semester 2
develops further understanding, knowledge, and skills required for interior design and styling.
Students need to establish the importance of visualizing, conceptualizing, and realizing design
ideation through a process of exploration and experimentation.”
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Working with the above observations and analysis the following changes are recommended to the

existing learning outcomes.

Original Module

outcomes

learning

Observations

the
per

Suggested Level of
cognitive domain as
“Bloom’s Taxonomy”

Recommended module
learning outcomes

Evaluate, analyze and reflect | Addresses two verbs of | Analyze 1. Analyse and reflect on
on the functions and | higher cognitive domains treatments of interior
application of | (analyze and evaluate). surfaces (materials,
technology/construction, But the LO Hints towards finishes, technology, and
materials, finishes their | studying and collating constructional details)
uses/application for | data as well Understand 2. Study market trends to
horizontal and vertical | Multiple verbs used in LO collate information
surfaces; study and collate | The Lo is long and a few towards advanced
market trends and | elements are repeated. material application in
availability issues related to | There are two distinct interior design

the interior design and | learning outcomes

styling industry (Research) clubbed in one.

Plan, source, select, use and | Multiple verbs are used | Apply Identify and apply
manage data and | in LO, which needs to be appropriate technical
appropriate technology and | simplified. concepts whilst
technical The LO is long and a few demonstrating awareness
concepts/construction elements are repeated of practical aspects of
techniques relevant to the | which can be clubbed interior design. (new
interior design and styling | into one for simple technologies,

industry, whilst | communication. construction details,
demonstrating awareness of | Considering this to be a materials, and processes)
current and new | PG-level course, a higher

technologies, construction, | level of cognitive skills

materials, procedures, and | within the “understand”

processes within the interior | domain can be

design and styling field | considered.

(Execution)

Communicate and articulate | The LO is long and few | Apply Communicate and

information clearly and
effectively and demonstrate
proficiency in presenting
data/working drawings and
technical information
related to the given brief
(Presentation)

elements are repeated
which can be clubbed
into one for simple
communication.

articulate data efficiently
to effectively
demonstrate proficiency
in  presenting working
drawings and technical
information

Study, learn, and practice

work ethics and values
associated with
professionals in the
industry, while working
cooperatively and

collaboratively in a team or
independently in all
situations. (Engagement)

The LO is long and few
elements are repeated
which can be clubbed
into one for simple
communication

Study and learn are low
cognitive  skills  verb
within the Domain of
application.
Considering this is a PG
level course replacing
the same with high
cognitive skill verb can be
considered

Knowledge/ Remember

Work cooperatively and
collaboratively as an
individual or member of a
group to Identify and
practice work ethics,
values associated with
professionals in  the
industry.
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3.3 Teaching-Learning and Assessment task (TLA).

As per Toohey (1999), the best way to help students realize how they attain learning outcomes is by
evidently setting out the assessment techniques and the assessment criteria. This needs to be well
supported by the teaching and learning activities that direct students towards achieving the learning
outcomes. This configuration is crucial for “constructive alignment”, “connection between teaching,
assessment and learning outcomes helps to make the overall learning experience more transparent
and meaningful for students” (Kennedy, 2006, p. 58). Ramsden (2003) adds “From our students’ point
of view, assessment always defines the actual curriculum”. This is well illustrated by Biggs (2003b) in
Fig 8

Considering the two perspectives (teacher and student), it is important to note that students “will
learn what they think they will be assessed on, not what may be on the curriculum or even what has
been covered in lectures” (Kennedy, 2006, p. 60). To reinstate this and get a deeper understanding of
a student perspective, a focus group discussion was conducted amongst students who have finished
the module. (Annexure 12). The feedback from the students led me to look at the assessment task
within the module descriptor.

The module outline (Annexure 2) for technical inputs, defines 2 clear tasks with specific learning
outcomes aligned to them. Based on student inputs and further analysis, it was observed that the
language and composition of the assessment task did not completely align with the learning
outcomes. The table below dissects the assessment task as per stated LO.

Original assessment task Alignment to LO Observation and student feedback
Assignment 1 (weightage 60%) The final assessment task which
Lo assessed ( LO1; LO3; LO4) accounts for 60% of the module
Material & Market Research & shows no alignment to LO4 of
Exploration Diary engagement.

General information
During the module, you will go This is a core LO that is derived from
through various exercises as CLO and needs a clear indication in
classwork and homework to the assessment task.
understand the application of the
topics covered in the class. The student feedback on the

Shows reference to Lo 3 — | module mentioned “how they
Compile all the Classroom exercises | presentation overlooked the LO as they had no
+ Homework exercises and specific task against it which would
information collected through a determine their grade.” (Annexure
market survey in terms of materials, 12)
finishes, interior components, and
building services along with Additionally, the description under
their details the LO1 of research is only based on
in the Market Research and understanding, while the LO
Exploration diary. stresses analyzing the data. This was

also mentioned by the students
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(Can be Mixed medium).
Include photographs and reflections
from industry/site visits also in
the diary.

The diary can be divided into three
segments/sections i.e:

Material and finishes: This section
will explore the properties of
materials/finishes  (through color,
texture modulations, and pattern
evolution) for interiors, their
manipulation, and application.
Construction Study:

Interior Components: This section
will include your understanding
of the construction and finishing
of various types of false ceiling,
partition, paneling, and decorative
wall  treatments. Awareness  of
the fixing details of the Hardware,
fixtures, and
fittings. Understanding of acoustics
and sound insulation materials.
Understanding components of
Interior landscape styling.

Building Services: This section will
include your understanding of the

plumbing for wet areasand
lighting — (types of light fixtures and
fittings, luminaries, and their

appropriate selection).

Shows reference to LO 1 research

saying “how they only directed the
research to collate data and did not
feel encouraged to analyze the
same”, (Annexure 12 )

Assignment 2 (weightage 40%)

Lo assessed ( LO1; LO2; LO3)
Working drawing for Design and
Styling studio 2

A compiled document that contains
working drawings of the restaurant
project completed in the Design and
Styling Studio 1l module, which
includes

1. Furniture layout with door,
window, and furniture schedule, 2.
Sectional Elevations with details of
finishes. 3.Reflected Ceiling Plan and
section with lighting schedule. 4.

Flooring plan with  material
specification 5. Wet area
dimensioned drawing.

Material Board: Materials used

(physical and digital samples) in the
design project Il

Shows partial reference to LO 3
presentation.

The task expectation is generic and
can be looked upon as a list of
deliverables. It misses establishing a
direct link to Lo’s

While as a tutor, we are well aware
that the task might holistically cover
LO1 LO2. The student feedback
clearly stated that they lacked
awareness towards the fact that the
drawings should

1. Display a wide range of
material  selection for
surfacing (LO1)

2. Display awareness of
current and new
technologies,
construction, materials,
procedures, and processes
(Lo2)
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The student feedback in the focus group and reflective practice was a key point to identify the missing
loops in an otherwise smooth-running course. It is crucial now to modify and elaborate the assessment
task as per the learning outcome. Since the LO’s are the common links between the teacher and
student, Biggs and Tang (2011) suggest the assessment and teaching-learning activities align to the
verb in the learning outcome.

Based on observation, research, and student feedback, and the table recommends teaching and

learning activities along with revised assessment tasks that can align with the learning outcomes.

Intended Learning | Teaching Form of | Learner Assessment

Outcomes Strategy learning Activity Task
Assignment | LO1 Evaluate, analyze and | Market visits to | Experiential | Collect and | Compilation of
1 reflect on the functions | study and | learning documentand | class activities
Material & and application of | collate data analyze data | and self-

technology/construction, | (excursion) from market | directed
Market materials, finishes their visits. research work in
Research & | ses/application for | Interaction with | Practical Research and | a logbook and
Exploration | horizontal and vertical | industry knowledge analyze the | visual logs
Diary surfaces; study and | professionals building data basis

collate market trends and | (seminar / | Presentation | class

availability issues related | master class) skills presentation

to the interior design and and industry

styling industry interactions
(Research)
Interactive class | Reception of | Develop
presentations selected journal/ diary
(lecture) content showing the

application of
materials on

interior
surfaces
LO 3- Communicate and | Interactive class | Reception of | Engage to | Rightly present
articulate information | presentations selected understand and compile a
clearly and effectively and | (lecture) content class content | document using
demonstrate proficiency using mixed
in presenting | Tutorials Elaboration Interact to | media (process
data/working  drawings review work and outcomes)
and technical information | Sharing and | Preset
related to the given brief | discussing knowledge Discussion
(Presentation) exemplars application and debates
(demonstration)
LO4 - Study, learn and | Observation- Experiential | Collect and | Presentation on
practice work ethics and | based learning learning documentand | industry
values associated with | Guest talk with analyze data | observation
professionals in  the | industry from market
industry while working | professionals visits
cooperatively and | (seminar)
collaboratively in a team | . Research and | Reflective short
or independently in all | Interaction with | Practical analyze the | essay on ethics
situations (Engagement skilled workers | knowledge data basis | and industry
(interaction and | building class value observed.
demonstration) presentation
and industry

interactions
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Case study | Procedural Summarizing
based teaching | knowledge data shared
(task-based
teaching)
Assignment | LO1 Evaluate, analyze and | Market visits on | Experiential | Research, Identity and
2 reflect on the functions | materials for | learning explore and | present
Working and application of | Interior surfaces collate data | application of
. technology/construction, | (excursion) relevant  to | technology and
Drawings . . : . o
materials, finishes their the project material in your
and uses/application for | Meeting Practical project
Material horizontal and vertical | industry knowledge Engage to
Board surfaces; study and | professionals building understand
(Design & | collate market trends and | talking  about | Presentation | class content
Styling avallab.lllty .|ssues .related rest.aurant skills
. to the interior design and | design
Studio -2 ; : :
styling industry | (seminar)
module) (Research)
Interactive class | Reception of | Reflect,
presentation selected elaborate and
and discussion content self identify
(discussion and
debates)
LO 2 Plan, source, select, | Lectures and | Reception of | Engage to
use, and manage data and | videos on | selected understand
appropriate  technology | technical content class content.
and technical | drawings, Display and
concepts/construction technologies Preset Work on to | justify the
techniques relevant to | and knowledge case studies | selection of
the interior design and | construction application and material and
styling industry, whilst | (lectures  and exemplars constructional
demonstrating awareness | tutorials) techniques for
of current and new Develop the project
technologies, technical (technical
construction, materials, presentation drawings/
procedures, and boards sketches and
processes within the boards)
interior design and styling
field (Execution)
LO 3- Communicate and | Class Reception of | Engage, Short class
articulate information | presentation on | selected observe and | activities to
clearly and effectively and | exemplars content apply class | confirm learning
demonstrate proficiency content and
in presenting | Lectures on | Preset relate to | Progressive class
data/working  drawings | presenting knowledge individual work of
and technical information | data/working application projects technical
related to the given brief | drawings  and drawings
(Presentation) technical
Portfolio
compilation of
technical
drawings
19

©2021 Pearl Academy



PGCAP 2020-21
Curriculum Design, Evaluation & Assessment

3.4 Assessment criteria
“An assessment criterion, in general terms, is a statement that prescribes with greater precision than
a learning outcome, the quality of performance that will show that the student has reached a
particular standard” (Moon, 2005, p. 84). One of the student feedback (annexure 12) mentioned how
they look more closely at assessment criteria than they do on learning outcomes. Achieving higher
grades is often a good motivation to work on assessment tasks. Hence it is essential to have well-
written assessment criteria that clearly state expectations but also drive students to achieve them.

The two commonly used terms for assessment criteria in higher education are “Threshold assessment
criterion”® and “Grade assessment criterion”*!. While the threshold criteria are the basic demarcation
between a pass and fail, there could be multiple grade assessment criteria for different grade brands.

The PG course in Pearl academy follows an IREEP grading rubric that is aligned to the criteria of
Ideation, Research, Execution, Presentation, and Engagement. The rubric is aligned to learning
outcomes which are highlighted in the assessment task (See module descriptor Annexure 3). The PG
rubric (Annexure 5) is written at the threshold level and expands towards grade assessment criteria
aligning to various grade bands. The current rubric that is followed for PG courses has a set of
generalized assessment criteria for a particular year, irrespective of the module and the assessment
task. Moon (2005, p. 53) stresses how “Learning outcomes should be closely related to assessment
criteria.” For successful student achievement. On close observation, it can be noted that the alignment
to the IREEP grade system comes as a strong connection to help link the learning outcome to the
grading rubrics (an example of LO1 (research) with the subsequent grading criteria is shown below).

Research

Learning DISTINCTION | FIRST CLASS SECOND CLASS | FAIL
Qutcomes (70 or above) | (60-69) (50-59) (below5s0D)
LD 1 Evaluate, Strong evidence Work evidence Work shows Work shows little

analyze and reflect
on the functions
and application of
technology /fconstr
uction, materials,
finishes their
uses/application
for horizontal and
vertical surfaces;
study and collate
market trends and
availzbility issues
related to the
interior design and
styling industry

of extensive and
sppropriate
reading and
study beyond
the prescribed
range, ability to
critically
evaluate/synthes
izefanalyze
information,
interpret and
infer, the good
ability for
extending to
further work.

thorough and
sppropriate reading
and study within the
prescribed range,
with an ability to
reasonably
evaluate/synthesize/
analyze information,
interpret and infer,
reasonable ability
for extending to
further work.

satisfactory
reading and study
within the
prescribed range,
and a basic ability
to evaluate)
synithesize/
znalyze finterprat
and infer
information,
limited ability to
articulate further
wark.

evidence of

reading and study
within the
prescribed range,
unzble to
synthesize/avaluat
ef
znalyzefintzrpret/|
nfer information.

Refer Annexure 5 for Full assessment rubric and its alisnment to learning outcome.

While the learning outcomes fairly align with the grading criteria, the said module has 2 assessment
tasks each carrying a different weightage. Additionally, depending upon the assessment task and its
impact within the larger aim of the course, each LO carries upon itself a certain specific weight.

10 Threshold assessment criterion: “A standard of performance that a learner must reach in order to demonstrate the
achievement of a specified element of learning.” (Moon, 2005, p. 84)
11 Grade assessment criterion: “A specified standard of performance that the learner must reach in order to be allocated a
particular grade within a hierarchy of grades” (Moon, 2005, p. 84)
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Assessing and applying the weightage for each LO has been a challenge for the course team. The LO
weightage application is generally discussed amongst module leaders and course teams based on
multiple discussions and debates during the course team meetings. An example of the split of
weightages for this module is shown below.

Assignment | Ideation Research | Execution | Presentation | Engagement
weightage

Assignment 60% NA 40 NA 30 30

1

Assignment 40% NA 30 40 30 NA

2

The above system does manage to get a fair amount of agility in the generic rubric. All assignments
need not value the LO’s equally for a particular task, this can give the course team scope to highlight
and focus on the key LO’s while the other LO’s support the assessment.

For a student to successfully finish the assessment task and achieve a good grade, communication of
the assessment criteria is extremely crucial. Ramsden (2003) points that “clear expectations of the
students of what is required of them are vitally important part of effective learning.” Hence
practices of sharing feedback forms with the rubric and module descriptors that define the
assessment task and aligned learning outcomes are extremely constructive. It might be worthwhile
to consider if the module descriptor can accommodate the grading weightages towards each
learning outcome to ensure complete clarity and transparency in assessment criteria.

4. Reflections and Conclusion
The module Technical inputs 2, is well placed within the PG curriculum. The overall module delivery
and assessment have displayed their benefits to students and industry needs. The PG Interior Design
and styling course has a solid structure, where the course outcomes are well aligned to the semester
and learning outcomes. This made the application of constructive alignment for the module
evaluation much simpler. Based on the module evaluation, below are some reflections that could
enhance the module design,

1. The aim of the module could be slightly modified to establish a direct rationale of the
module content to the course.

2. The Module learning outcomes are currently long and have multiple verbs associated. This
could confuse the reader. The LO’s could be reworded, to make them accessible to the
students and easier to test whether or not the student has achieved it (Moon, 2005).

3. The assessment task could be articulated to ensure the learning outcomes are not only well
incorporated but also communicated to the students (Annexure 12).

4. Application of weightages to LO (as seen in the grading rubrics) could be made available to
the students with the assessment task.

“Learning and teaching are appreciably connected, the two phenomena — learning and teaching — are
inextricably intertwined that it is impossible to imagine one without the other.” (Livingstone, 2014, p.
27). Getting student feedback to understand learning was a crucial takeaway from this evaluation. The
feedback served as a vital tool to help work on stronger alignment of the module and proved how it
held the key for successful module delivery.
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As we adapt and move towards “student-centered education” consistent evaluation of learning is
essential for successful teaching. This is where learning outcomes are vital. Kennedy (2006), states
that learning outcomes playes a key role in “transparency of qualifications and qualification
frameworks and also in contributing crucial implementation of the various action lines.”

The module evaluation has helped reflect on the teaching practices and the activities that are
conducted in class. The logical development of the module with regards to outcomes, teaching-
learning activities, and assessment has given me a framework to be confident about “what | teach;
how | teach, and why | teach.” As stated by Biggs “When there is alignment between what we want,
how we teach and how we assess, teaching is likely to be much more effective” (Biggs , 2003a). In my
larger aim to be an effective educator, | hope to bank on the process of reflective practice and
constructive alignment to play a crucial role over and over again to strengthen my approach and
teaching practice.
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Annexures

Annexure 1: Contextual document
To protect the Copywrite and confidentiality the annexure shows only relevant screenshots from the
Contextual Document: Version no: PA01072019. The full document can be made available as per re

1 Owensiens

11 | About Pear] Academy:

Smee 1995, Paard Academy (farmerly Peard Academy of Fashion], Delhi has been renowned as
the piomeer in the field of aducation relsted to Design, Fashion, Business. Mew estahlishments
at Faipur, Chennai, Noida and Mumbai were validated as additional delegated centers in 2005,
2007, 2012 and 2014 respectieely. The Pearl Acsdemy (PA) 5 a premier institute, which stared
in 1953, Taday, it i ane of the major education provider institutes in the private sector for
fashian, design, management and media in India. The institute provides education at par with
well-acclaimed natianal and international oreative schopls, The philesopky of the academy &
ta be market-oriented and employability-driven. kast of the courses are standardized and
walidated by foreign unieersities ta proside standardized teaching and keaming appraasches,

L2 | Rationale, Market and Overview of the Course:

1. Interior Design & Stylimg Industry is very dynamic and is growing at & very fast pacs in India.
Interior designing and decoration in India are getting popular with a lat of people opting
for the serdioss of trained interior designers for their houses § offices, ete. Beason can also
be attributed ta the changing definitions of hames and maoderm residential howses, which
now symbalize mare with the personalities of their cwmers, Interior design & alko gaining
popularity amang workplaces and is being considered as a science helping to reduce strass
and Fatigue thereby increasing productidity. The services provided by interiar seylists and
designer cower 3 wide range of areas and include interiar styling servioss, furniture and
furnshings, facilities design, residential commencial, retail, hospitality space design as wall
&% Styling. & large number of l=ading global brands are speing to enter Indian market The
changing market conditions have bolstered the demand of highly compstent Interiar
professionals who can take up ey positions as Interiars Designers, Stylists, Set Designerns,
Ewent Managers Sourcing managers, Visual Merchandisers and other related areas.

2. Industry feedback indicated that there is a need of Design Skylist with the growing demand
in Interior & Interiar Styling industry. This ahsence of & dngle fooused Dedign and Styling
course & well as industry demand, resulted in the intraduction of Two-year Post Graduate
course in Interior Design & Styling. Intedar Design & Styling is a rapidly growing field in the
Interiors and Styling industry.

3. Thraugh Post Graduate course, Pearl Scademy is trying to enable a larger number af
aspirants ta join Interior Design and Styling field for taking advantage of the enarmous
caresr appartunities exsting in this fast-growing sectar.

4, With the growing demand For professional education st the graduate bevel, thers ws a
need to introduce & course for & wide student base at postgraduate level, encampassing
broad areas af Inberior Design and 5';l.llin,g. The oourie has been designed to impart
conceptual and technical understanding of the subjects and ako the industry specific skill
sef required for long term success. The course provides pragressive skill applications:
relevant and extended work esperience through projects; and eventual pursuance of an
ared af focus.

5. This course spans bwo consecutiee years of l=arming and application. Group wark is an
intringic part of the leaming process. And by the end of the course, the keaming and
teaching strategies ensble you nat just to oreate sesthetically pleasing Interiors but also ta
constructively critique your oan work as well as work of athers.
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1.3 Principle Aim of the Cowrse:

The principal aims of this course ane:

a. To provide holistic learning to the students through a pracess driven blend of theoretical,
practical hands an experience to function and strabegize a< 8 consummate design
professianal who can render services B0 the Interiars Design & Styling industry.

h. To affer a l=arning schems with key focus an design thinking and innavation through
Conceptualization, [deation, Research, Exploration, and Application.

. To develop research and anakytical abilities to understand the desgn industry along with
the business enwirpnment and o develop & personal style and waluse based prafessiaonal
Cormieta poias

d. To produce employable graduates who are well balanced in their knowledge and skills in
Theary, Design, Technical, and Communication aspects of inberior design and styling

&, Toproduce professionals who exhibit independence, resourcefulness, and
responsibility and team-working skills in 3 variety of space-design scenarios in
local as well as globsl contexts.

1.4 Spedial Features of the Course:
a. To prowide a broad intake of graduates from any discipline to imbibe an integrated
approach to dedign and technical knowledge af Interior Design and Styling with a thorough
understanding of the design and styling markst
b, To gain lee experience thraough industry interaction amd eaposwre, practical and
eaperiential learming in order to gain profeisions] practices & ckills,
. Todevelopaholistic perspective of the Interiar Design Development process from concept
Lo Comsumer.
d.  Cluality assuranes thraugh intermal and ecternal examiners to enhamnos TLA strabegy.
1.4 | Academic Model

Yeur 1 Post Graduate Diplama in Interar Design & Styling

Yoar 2 Post Graduate Prodessianal Diplama in Interior Design & Styling
L5 Industry Linkages

+ Student gets umigue oppoartunity o participate in Exhibitions, displays and
campetitions and fairs to demonstrate their creative skills to the industrg.

*  Industry intersction and internship engagement gives them an oppartunity ta deselop
design and style for a particular client.

+  Hegular interaction with the industry thoogh industry lectures helps them to get
connetted with the industry.

+ Experienced and renowned practitioners fram the fisld hove besn appainted as
axternal experts ta chare their expertise and arient the Barmers to the createe
prafeision

1.6 Employability

Ay emplayed professianals, the graduates will enter inta such pasitions as:

g emplayed professianals, they will snter inta such positions as:
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2. 2 YEAR PD5T GRADUATE PROFESSHOMAL DIFLOMA IN INTERIOR DESIGN SSTYLIMNG

21 The 2-¥eur Post-Graduate Diploma in Interiar design & Styling is spresd acrass 4 semesters and
pravides in-depth knowledge of the Interior Design & Styling Procssees. Participants af this course
are sxposed to prafessional competencies and training. They develap a desp understanding of
Interior Spaces, seuthetical, thearstical and technical aspects of Interior Design and Styling
instilled thraugh a rigaorous and & halistic learning approach.

22 Course Learning OQutoomeas [CL0's)

The courses autcames hawe been updated and re-desgned as per Migher Cducation standards. We
hawe made use af feedback and recommendations fram sfudents, external exarminers, verifiers
and experts from industry and academia for the course resiew and design.

CLOo1 Apply in-depth and thorough understanding and knowledpge of technical and
comceptual ideas of space, form, strocture, materials, technical processes and
aesthetic semsibilities and human combart to provide meaningful solutions far
Interior Design and Styling industry (deation].

CLo 2 Critically evaluate, aralyze and synthesize conceptual knowledge of the technical,
thearstical and sesthetical aspects, materials and your end uses in Interior design
and ityling industry to demonstrate sound and deep understanding of creative
approach through apt visuasl and market research (Researchp

CLO3 Independently plan, manage, source, select and use data and ap prapriate bechnology
ralewant to Interiar Design and Styling whilst demonstrating wareness of new and
emenging technologies, theoriey! products and pracesses within the fisld in a
reflective and conclusive manner. {Executian)

cLo4 Communicate camplex or conbténtious information clearly and effectively to
specialists  and  non-specialists demonstrating  proficiency  in profesgional
presentations{manualfdigital]  and the ability to work with creative skills &
presentation technalogy .| Presentation)

CLOS Study, l=arm amd practice work ethics and values asocisted with a cresties
prafessional im the industry, while working cooperatively and collsbaratively in a

team ar independently in all situations {Engagement]

- 1 1 ] =h 1 [] 1 g [] - - -t 1 . P

1
4. Semester 2

41 Approadh

In this semester, the students are esaposed to wide-ranging aspects of Theory, Design
Cxplaration, Technical & Communication skills. This knowledge will snable the students to
furtheer apply this knowledge to design and style complex spaces, Semester 2 develops further
understanding, knowledge and £kills reguired for interior design and styling. Students nesd to
actahlish the impartance af visualizing, conceptualizing and realizing design ideation through a
pracess of exploration ard experimentation.

4.2 Learning Outcomes of Semester 2
At the end of the second semester, a student in the PG Diploma Course in Interior Design &
Styling shauld be able to:

Lo Lpply eritical, comprehensive and practiced understanding of theoretical, technical and
canceptual principles & processes fpracedures and concepts of Interior design and styling to
develop design strategies and solutions for a langer scale of commercial projects. {ldeation )

La2 Cvaluate, analyze and apply conceptual knowledge of the functions and aesthetic aspects af
design theories and solutions, materials and technology and their end uses; historical and
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cantemporary issues ralated to global and local scenarias; consumer requirements; and
quality standards in professional practice within the chasen specialism. [Res=arch]

Lo3

Plan, manage, sourcs, select and use data appropriate technology) theary and concepts
relewant ta the field of Interar Design and Styling, whilst demanstrating awarensss af curmant
technologies, products and processes within the field through reflective practice. |Execution}

Lod

Caommunicate complex information clearly and effectively to spedalists and non-specalsts
demonstrating  profidency  in visualizing,  presenting  concepts  Sdesipnsfexplorations
prafessionally and the ability to work with creative skilk & presentation technology, using
meanul andfar digital media {Presentation).

L0

Study, learn and practice waork ethics and values associated with professionals in the industry,
while warking cooperatively and collabaratiesly in a team or independently in all stuations.
{EIIEEI‘HEH“

43

Learning Objectives and Related Modules

The madubes for this semester are: Design Exploration Il; Technical inputs |, Representation
Technigues N, and Design & Styling Studio 1L

The Design & Styling Studio Il module agims to develop a deeper and mare detailed
understanding of design competencies and skills required in the Interior Design and Styling
industry. The Technical Input 1l madulefabich B a continuation of Technical Input | module of
sernaster pne| engages the student ta understand processes/methads of construction invalved
in Imterior Design and Styling industry and their application to design spaces aesthetically and
corstructivaly. Similarly, the Representation Technigues || 5 a continuation fram Semester |
and inwalves advanced took and tedhnigues for Design Communication & Repressntation.
Design Expleration || moedule provides an oppartunity to explore crafts in the contaxt of
Intariors.

General made of delivery is studio-based, along with research, experimentation and practical
learning through classroom contact learning and wvirtwal platforms using the dedicated
institution learning management system.  Therefare, preater emphasis will be laid on
application af knowledge thus gained in dedgn and styling projects.

The students shall be provided with industry exposure through industry visits & market suneys
ete. Experts from the industry are regularly invited for discussions/lectures on specific topics
and bring about awarenass in the state of art technolagy. Teaching methods will evalve in this
sermester ta propel students towards greater independence and enable them to embrape the
seff-study mode & research methods, the faundation far which s dealt with in Semester one.

Strategies for leaming, teaching, and acsessment will b= desipned to enocourage autcnamy, flexdbility,
confidence, and independence of the leamer.

a1

Academics- Pearl Total Learning System

Learners Journey at Pearl will indude professional as well a5 personal development.
Following defined courses and collaborations which will help students to achieve the heights
fim life:

+ [Cdge Courses for Success- Special Sills for tarmarraws leader

#+  Industry Integrated Circuit- From Start to Finish

= Global Learning Praject- Intemationality far Cach student

= Career Mentoring- 360° preparedness

2.2

Learning Strategy

The l=arning strategy combines contact kaming through face to face classroom interaction
and the online virtwal platform {both synchromows and asynchronous), with independent
brarming. From start, students will be encouraged to become respansible for awn learning. Far
this purpass, ewery Subject is designed with identification of suitsble contact hours and
independent haurs, beditting the leval of curriculum at which it cecurs.

a3

Teaching Strategy and Methods

The teaching stravepy will adapt to the learning strategy as described abave.

It will evohee fram year ta year as a stodent gains knowledpe as well as disciplinary maturity,
upgrading in methodology to motivate the student to undertake self-responsibility for
bsarning. . At all the years learming will be facilitated through F2F ard virtual l=arning Platfooms.

2.4

Assesument Strategy
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& range of assesiment methods will be wied as appropriate to the problems and challenges
sief inthe subjects, and will ba marked against a set rubricwhich is mapped against the learning
autoames.

The wark assessed waries in submdan suteomes, they includs

= Capstane [ Final design Project / dissertatian

= (ame Studies and Scenarios Test f Quiz f Exam

CugayfRepart J extended writing
Online discussion Forum

= Design Pressntation

= Subject Falio

+ Logf Scrap Book/Phato lowurnalf Process Diary

=  Creative Blag
The Dedgn WVertical achiewes consistency across modalities by insisting on the primacy af the
student learning portal for hath on campus and online coharts. Mot only does this helps
achiewe consistency across madalities, but also encourages success betwaeen modalities and a
blended mimed made of study.
The course is subject to regular review &= per the Domus’ Valdating University moederation
palicy and the annual course resiew plan.
The approach to assessment combines formative assesment with summative assessment.
Formative assessment & aimed at evaluating the student’s ability to absorh and imbibe the
leaming in the form of knowledgs, understanding and skills, during the progression of a
Subject. itwill be ised to Facilitate the student’s keaming growth and to mirror to the student
strengths and weaknesses from a developmental perspective. harkings, i any, will be purely
indicative in mature and will not have any bearing on the summatiee assessment,
Summative assewsment & aimed at avaluating the achisvement of leaming outcomes. The
number of summative assessments to be administersd will be apen to the tuters of & Subject.
Wiritten feedback will be prosided for the student’s enderstanding, a5 well as for record of

progressian thraugh a Subject after each formative and summative asessment & completed.
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Annexure 2: Module outline

Module code PGIDSTIO2
Module name Technical Inputs Il
SECTION 1 — GENERAL INFORMATION
1.1 Award Pearl Basic Diploma in Interior Design & Styling (Year 1)
1.2 Core or elective Module Core
1.3 Module Credit Value 14
1.4 Student Workload Duration: F2F: Blended: Ineii'_)::d
16 (week) 80 (Hrs) 16 (Hrs) (Hrs)
1.5 Delivery mode Blended

ECTION 2 — ACADEMIC DETAILS

2.1 Module Descriptor

Developing an understanding of materials and finishes; construction processes & methods required in
interiors and Representation by drawings are the focus of the module. Students will learn about interior
construction components and their details. They will develop critical appreciation of construction
techniques,principles, processes and procedures. Students will manipulate materials and finishes for
interiors and understand applicable construction techniques and methods. They will learn methods and
techniques of representation in interior construction.

2.2 Module Content :

No The following is indicative of the content of the module:

UNIT I: Material and finishes: Explore properties of materials/finishes for interiors, their
manipulation and application. Critical appreciation of visual quality of advance materials in
terms of finishes through colour, texture modulations and pattern evolution. Material

1 research and sourcing including thermal insulation materials as well as sustainable,
recyclable, and reusable materials. Manipulation of materials and finishes based on their
unique characteristic properties. Understanding components of Interior landscape styling.
UNIT 2: Interior Components: Understand construction of various types of false ceiling,

5 partition, paneling and decorative wall-treatments. Awareness of Junctions of materials &

surfaces for interiors spaces and styling structures. Introduction to Hardware, fixtures and
fittings. Develop awareness of acoustics and sound in interior spaces.

UNIT 3: Building Services: Develop an understanding of basic plumbing for wet areas,
3 electrical services and Lighting -types of light fixtures and fittings, luminaries and their
appropriate selection.

UNIT 4: Working Drawings : For Design & Styling Studio Il Project, make dimensioned
4 Layouts and Sectional Elevations, Flooring, RCP and lighting, Electrical drawings as well as
Schematic drawings for wet areas.

2.3 Learning Outcomes:

Learning Outcomes describe what you should know and be able to do by the end of the Mappi
module: ng to
Course
LO’s
30
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LO 1 - Evaluate, analyze and reflect on the functions and application of
1 technology/construction, materials, finishes their uses/application for horizontal L0 2
and vertical surfaces; study and collate market trends and availability issues
related to the interior design and styling industry (Research)
LO 2 - Plan, source, select, use and manage data and appropriate technology
and technical concepts/construction techniques relevant to interior design and
2 styling industry, whilst demonstrating awareness of current and new CLo3
technologies, construction, materials, procedures and processes within the
interior design and styling field (Execution)
LO 3- Communicate and articulate information clearly and effectively and
3 demonstrate proficiency in presenting data/working drawings and technical CLo4
information related to the given brief (Presentation)
LO4 - Study, learn and practice work ethics and values associated with
4 professionals in the industry, while working cooperatively and collaboratively in CLoS
a team or independently in all situations (Engagement)
2.4 Assessment Tasks
’
g Tool/ Type Description Weightage :Ss:sse d
Material & Market Research & Exploration
Diary —is a working document, where all the
research on material ( data and information,
classification of materials, sourcing), is
documented. It can be written, visual and
Material & might include samples and a Market Survey. A
1 | Construction compiled Diary recording manipulation of 60% 1,3,4
Studies. Materials chosen for study.
Reflective notes — Understanding of Interior
Components, Hardware & fittings based on
class understanding; class and online
exercises, and market/ site visits.
Set of Working Drawings - A compiled
document that contains working drawings for
Technical the c!esign project' of thg Des'ign an'd Styling
. Studio Il module, including dimensioned plans,
2 details of . . . 40% 1,2,3
Project sectlor'1al eleyatlons, RCF’, flooring and wet
area dimensioned drawing.
Material Board : Materials used (physical and
digital samples ) for design project.

Further Information:

Students would be assessed on their progressive learning demonstrated through various tools and
techniques. The detail of assessment is given in Assignment Brief.

31

©2021 Pearl Academy




PGCAP 2020-21
Curriculum Design, Evaluation & Assessment

2.5 Indicative learning resources

Texts:

1. Neufert, E., Neufert, P. and Kister, J. 2012. Architects' data. Chichester, West Sussex, UK: Wiley-Blackwell.
2. McKay, J.K. 1990. Building construction. London: Longman Group.

3. Preiser, W. 2001.Universal design handbook. New York: McGraw-Hill

4. Gordon, G. 2003. Interior lighting for designers. 4th ed. Hoboken: J. Wiley.

5.  Winchip, S. 2007. Sustainable design for interior environments. Fairchild Publications.

Journals and magazines:

e Not Applicable

Policies and Procedures, and related application forms, are available via the college website
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Annexure 3: Module Descriptor

Technical Inputs I

PG Interior Design and Styling, Semester 02, Feb —June, 2021

Module : PGIDSTIO2, Technical inputs Il

Duration : 18 Weeks/14 credits (Contact Hours 80, Independent Hours 60)
Module Leader : Manasee Kakkad

Module Tutor  : Manasee Kakkad

Description:

Developing an understanding of materials and finishes; construction processes & methods required in
interiors and Representation by drawings are the focus of the module. Students will learn about
interior construction components and their details. They will develop critical appreciation of
construction techniques, principles, processes and procedures. Students will manipulate materials
and finishes for interiors and understand applicable construction techniques and methods. They will
learn methods and techniques of representation in interior construction.

Learning Outcomes:

1. LO 1 -Evaluate, analyze and reflect on the functions and application of
technology/construction, materials, finishes their uses/application for horizontal and vertical
surfaces; study and collate market trends and availability issues related to the interior design and
styling industry (Research)

2. LO 2 -Plan, source, select, use and manage data and appropriate technology and technical
concepts/construction techniques relevant to interior design and styling industry, whilst
demonstrating awareness of current and new technologies, construction, materials, procedures
and processes within the interior design and styling field (Execution)

3. LO 3- Communicate and articulate information clearly and
effectively and demonstrate proficiency in presenting data/working drawings and technical
information related to the given brief (Presentation)

4. LO4- Study, learn and practice work ethics and values associated with professionals in the
industry, while working cooperatively and collaboratively in a team or independently in all
situations (Engagement)

Weekly Plan

o Explore properties of materials/finishes for interiors (both horizontal
and vertical surfaces), their manipulation and application along with critical
appreciation of visual quality of advance materials in terms of finishes through
color, texture modulations and pattern evolution.

Week 2
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Week 3-4

o Basic understanding of the range of Hardware fixtures and fittings used
in door/windows, furniture and interior spaces.

o Basic understanding of junctions and joineries of combination of two to
three materials.

o Basic understanding of construction of partition and paneling along with
developing awareness of acoustics and sound insulation in interior spaces.

Week 5-6

o Understand the fundamental construction of false ceiling and
their types along with finishing details

Week 7-8

o Basic understanding of the components of the staircases and their
Types.

Week 9

o Understanding the basic components and design elements of Interior
Landscape styling

Week 10-11

o Develop basic understanding of lighting in terms of types of light
fixtures, fittings, luminaries and their appropriate selection.

o Develop fundamental understanding of basic plumbing and its
application in the interior with respect to flooring/cladding materials, the details
of fixtures/ fitting and finishes etc.

Week 12

o Analyze the technicalities and necessary details required for
the construction of a working drawing of a toilet
mentioning

Flooring/cladding materials, the details of toilet fixtures/ fitting etc.

Week 13- 15

° Working Drawings : Developing the working drawings for the design
project of the Design and Styling Studio Il module, which covers Layout plan with
Dimensions and door-Window Schedule, Furniture Schedule,

Sectional Elevations , Flooring plan, RCP and lighting plan and wet area
dimensioned drawing

Week 16 - 20

° Working Drawings : Developing the working drawings for the design
project of the Design and Styling Studio Il module, which covers Layout plan
with dimensions ,door-Window Schedule, Furniture Schedule,

Sectional Elevations , Flooring plan, RCP and lighting plan and wet area
dimensioned drawing

° Material Board: Developing Material board of the materials used
(physical and digital samples) for design project

o Assignment 2 — Submission

Assessments

Due Date Deliverables/ Assessment Component %

Assignment 1

Week 17; 19" May, 2021 Material & Market Research 60%
& Exploration Diary

Assignment 2

Week 20 : 10t June, Set of Working Drawings and 40%
2021 Material Board (Design & Styling
Studio -2 module)

Assignment 1: Material & Market Research & Exploration Diary

Learning Outcomes being assessed: e.g. - LO (1, 3, 4)

Details:
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During the module you will go through various exercises as class work and home work to understand
the application of the topics covered in the class. Compile all the Class room exercises
+ Homework exercises and information collected through market survey in terms of materials,
finishes, interior components and building services along with their details in the Market Research
and Exploration diary.(Can be Mixed medium). Include photographs and reflections from industry/site
visits also in the diary. The diary can be divided into three segments/sections i.e:

1. Material and finishes: This section will explorethe properties of materials/finishes

(through color, texture modulations and pattern evolution) for interiors, their manipulation and

application.
2. Construction Study:
a. Interior Components: This  section  will include your understanding

on construction and finishing of various types of false ceiling, partition, paneling, and
decorative wall treatments. Awareness of the fixing details of the Hardware, fixtures, and
fittings. Understanding of acoustics and sound insulation materials. Understanding
components of Interior landscape styling.

b. Building Services: This section will include your understanding of the plumbing for
wet areas and lighting — (types of light fixtures and fittings, luminaries, and their appropriate
selection).

Technical specifications: A Material & Market Research & Exploration Diary,
Sketchbook, coloured pens, Laptop, model making material and
samples/brochures/catalogues of interior material from the market.

Page Break

Resource List:

o Interior material and surfaces — The complete guide hardcover -2005, by Helen
Bowers.
o Gordon, G. 2003. Interior Lighting for Designers. 4th ed. Hoboken: J. Wiley.
o Kilmer, R. and Kilmer, O. 2011. Construction Drawings and Details for Interiors: Basic
Skills. Wiley.
o Ching, F D, 1996. Architecture: Form, Space & Order. 2nd Edition, New York:
Van Nostrand Reinhold
o Binggeli, C. 2013. Materials for Interior Environments. John Wiley & Sons.
o Ching, F. D., and Binggeli, C. 2012. Interior Design lllustrated. John Wiley & Sons,
1987.
o Punmia,B.C,2008.Building Construction.10™ edition, Laxmi publications.
o Neufert, E., Neufert, P. and Kister, J. 2012. Architects' Data. Chichester, West Sussex,
UK: Wiley-Blackwell.

° Deliverables/ submission requirement:

° Material & Market Research & Exploration Diary —is a working document, where all the

classroom exercises, homework exercises and research/reflections on the materials, finishes,
interior components and building services is documented. The medium of presentation can be mixed
media.

Date of submission: Week 12; 15+ April, 2021
Assignment 2: Set of Working Drawings and material board
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Learning Outcomes being assessed: e.g.-LO (1, 2, 3)
Details: The assignment comprises of making working drawings of the restaurant project done in the
Interior Design and Styling Studio Il module, which includes furniture layout with door, window and
furniture schedule, Elevations with details of finishes, ceiling plan with lighting fixtures, Flooring plan
with material specification and wet area detail drawing.

Technical specifications: Hardcopy A3 size well-formatted document printed to scale specified.
Resource List: Access to Library, Laptops.
Deliverables/ submission requirement:

A compiled document that contains working drawings of the restaurant project completed in the
Design and Styling Studio Il module, which includes 1. Furniture layout with door, window and
furniture schedule, 2. Sectional Elevations with details of finishes. 3 .Reflected Ceiling

Plan and section with lighting schedule. 4. Flooring plan with material specification 5. Wet area
dimensioned drawing.

Material Board: Materials used (physical and digital samples) in the design project II.
Date of submission: Week 20; 10+ June, 2021

Assessment Policies and Procedures

Deadlines: It is your responsibility to organize your time effectively in order to meet deadlines. If you are
absent from class when a brief is delivered, it is your responsibility to obtain a copy of the brief from the
lecturer, and the original deadline for the project will remain unless an extension has been approved.

If you have a problem — special situation

If you have any problems with the module or the work, see the respective module tutor or module leader as
soon as possible. They may be able to help, and sooner a problem is identified, the easier it will be to sort out.
If you are ill or have other special situations, which might affect your ability to meet deadline, your assessment
will be evaluated as per the rules in Student Hand Book. So, it is strongly recommended that you read the Student
Hand Book very carefully and satisfy your queries, if any, by asking course Leader. In case of any non-academic
issues, you are encouraged to meet the Student Counsellor at Student Development and Support (SDS).

In case of academic misconduct and other issues refer to Student Handbook.
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Annexure 4: Mapping of ILO to Course and semester learning outcomes
Mapping of intended learning outcome to Course and semester learning outcome.

Criteria Course learning outcomes Semester 2 Learning Outcome Module learning outcomes

Ideation Apply in-depth and thorough | Apply critical, comprehensive, and | NA
understanding and knowledge of | practiced understanding of
technical and conceptual ideas of | theoretical, technical, and
space, form, structure, materials, | conceptual principles & processes
technical processes and aesthetic | /procedures and concepts of
sensibilities, and human comfort | Interior design and styling to
to provide meaningful solutions | develop design strategies and
for Interior Design and Styling | solutions for a larger scale of
industry commercial projects.

Research Critically evaluate, analyze and | Evaluate, analyze and apply | Evaluate, analyze and reflect
synthesize conceptual | conceptual knowledge of the | on the functions and
knowledge of the technical, | functions and aesthetic aspects of | application of
theoretical, and aesthetical | design theories and solutions, | technology/construction,
aspects, materials and your end | materials and technology and their | materials, finishes their
uses in the Interior design and | end-use; historical and | uses/application for
styling industry to demonstrate | contemporary issues related to | horizontal and vertical
sound and deep understanding | global and local scenarios; | surfaces; study and collate
of creative approach through apt | consumer requirements; and | market trends and
visual and market research quality standards in professional | availability issues related to

practice  within the chosen | the interior design and
specialism. styling industry

Execution Independently plan, manage, Plan, manage, source, select and | Plan, source, select, use and

source, select and use data and
appropriate technology relevant
to Interior Design and Styling
whilst demonstrating awareness
of new and emerging
technologies, theories/ products,
and processes within the field in
a reflective and conclusive
manner

use data appropriate technology/
theory and concepts relevant to
the field of Interior Design and

Styling, whilst demonstrating
awareness of current
technologies, products, and

processes within the field through
reflective practice.

manage data and
appropriate technology and
technical
concepts/construction
techniques relevant to the
interior design and styling
industry, whilst
demonstrating awareness of
current and new
technologies, construction,
materials, procedures, and
processes within the interior
design and styling field

Presentation

Communicate  complex  or
contentious information clearly
and effectively to specialists and
non-specialists demonstrating
proficiency  in professional
presentations(manual/digital)
and the ability to work with
creative skills & presentation
technology

Communicate complex
information clearly and effectively
to specialists and non-specialists
demonstrating  proficiency in
visualizing, presenting concepts
/designs/explorations
professionally and the ability to
work with creative skills &
presentation technology, using
manual and/or digital media

Communicate and articulate
information clearly and
effectively and demonstrate
proficiency in presenting
data/working drawings and
technical information related
to the given brief

Engagement

Study, learn, and practice work
ethics and values associated with
a creative professional in the
industry while working
cooperatively and
collaboratively in a team or
independently in all situations.

Study, learn, and practice work
ethics and values associated with
professionals in the industry,
while working cooperatively and
collaboratively in a team or
independently in all situations.

Study, learn, and practice
work ethics and values
associated with
professionals in the industry
while working cooperatively
and collaboratively in a team
or independently in all
situations
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Learning
Outcomes

Note: Kindly use the
criteria applicable as
per the module. Eg-
For Skill base modules
may be Ideation and
Research are not
applicable then put the
LO in the most
suitable criteria and
change the % of the
Criteria

DO NOT DELETE
ANY LO

DISTINCTION
(70 or above)

FIRST CLASS
(60-69)

SECOND
CLASS (50-59)

FAIL
(below

50)

% of Max
Each Mark
Criteri

a 100
Note: Note:
Change | GiVe
the % numeri
asper |ca

the value
importa against
ncein | €ach
the criteria
module

procedures, and

S
"
S
-
Evaluate, analyze and Strong evidence of Work evidences Work shows Work shows little
reflect on the functions extensive and thorough and satisfactory reading evidence of reading
and application of appropriate reading | appropriate and study within the | and study within the
technology/construction | and study beyond reading and study | prescribed range, prescribed range,
, materials, finishes their | the prescribed within the and a basic ability to | unable to
uses/application for range, ability to prescribed range, evaluate/ synthesize/evaluate
5 horizontal and vertical critically with an ability to synthesize/ analyze / analyze/interpret/
&| surfaces; study and evaluate/synthesize | reasonably /interpret and infer
% collate market trends /analyze evaluate/synthesi information, limited | Infer information.
& | and availability issues information, ze/analyze ability to articulate
related to the interior interpret and infer, information, further work.
design and styling good ability for interpret and
industry extending to further | infer, reasonable
work. ability for
extending to
further work.
Plan, source, select, use Work evidences Work fully Work satisfies basic Work does not
and manage data and exceptional and evidences attributes, demonstrate
appropriate technology mature attributes, attributes, competencies and attributes,
and technical competencies and competencies and | practices competencies and
concepts/construction practices practices commensurate with practices
,E techniques relevant to commensurate with | commensurate resource commensurate with
§ the interior design and resource with resource management, time resource
E styling industry, whilst management, time management, management, management, time
demonstrating management, time achievement of plan | management,
awareness of current achievement of plan | management, of work, completion | achievement of plan
and new technologies, of work, completion | achievement of of deliverables. of work, completion
construction, materials, of deliverables. plan of work, of deliverables.
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processes within the
interior design and
styling field

completion of
deliverables.

Study, learn and practice
work ethics and values
associated with
professionals in the
industry, while working
cooperatively and
collaboratively in a team

Strong evidence of
self-motivated and
self-initiated
application, high
order of class
attendance as
mandated, high

Good evidence of
self-motivation

and self-initiation
for application on
the better part,

reasonable order
of team work and

Satisfactory
evidence of self-
motivation and self-
initiation, irregular
class attendance,
mixed propensity
for team work,

Lacks motivation
and initiative,
regularly absent
from class, evades
team work,
unprofessional
attitude, and

Presentation

articulate information
clearly and effectively
and demonstrate
proficiency in presenting
data/working drawings
and technical
information related to
the given brief

to coherently
communicate orally,
textually, graphically
beyond taught
means/tools, give
well-reasoned
arguments, defend
work done.

coherent
communication in
oral, textual,
graphic terms
with taught
areas/tools only,
able to put up
limited defense of
own work.

to make coherent
oral/textual/graphic
communication with
taught means/tools,
very limited range
of arguments and
defense of work.

| orindependently in all order of team work class attendance, requires persuasion requires constant
g situations and spirit; high able to work well and counselling persuasion and
(A degree of with some from time to time, counselling.
% responsibility, persuasion and just about displays
w displays highest counselling, attributes of
degrees of displays professional
professional reasonable attitude and
attitude and degree of aptitude.
aptitude. professional
attitude and
aptitude.
Communicate and Exceptional ability Able to make Satisfactory ability Incoherent

communication in
oral/textual/graphic
terms, unable to
exercise taught
means/tools, unable
to argue and
defend.
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Annexure 6: Positioning of the module

Technical Inputs 1
(14 credits)

140 hours

80 contact hours
16 online/ tutorial
44 independent

Technical Inputs 2
(14 credits)

140 hours

80 contact hours
16 online/ tutorial
44 independent

Technical Inputs 3
(14 credits)

140 hours

80 contact hours
16 online/ tutorial
44 independent

Semester 1

Semester 2

Semester 3

Introduction to materials and
finishes and processes
required for their application is
the focus of the module.
Students will learn about basic
building components and
interior construction
components. They will develop
a basic understanding of
construction techniques,
principles, and processes.
Students will explore materials
and finishes for interiors and
understand applicable
construction techniques and
methods.

Developing an understanding
of materials and finishes;
construction processes &
methods required in interiors
and Representation by
drawings are the focus of the
module. Students will learn
about interior construction
components and their details.
They will develop a critical
appreciation of construction
techniques, principles,
processes, and procedures.
Students will manipulate
materials and finishes for
interiors and understand
applicable construction
techniques and methods. They
will learn methods and
techniques of representation
in interior construction.

In this module, students will
develop an advanced
understanding of technical
processes and service
systems/construction
methods. The module focuses
on construction and service
systems for complex interior
environments of commercial
nature and integration of
technical knowledge with
Design Project.

Basic / introductory level

Intermediate level

Advanced level
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To protect the Copywrite and confidentiality the annexure shows only relevant screenshots from the
Examiners report 2018-19. The full document can be made available as per request

SECTION D: ACTION TAKEN ON POINTS RAISED IN PREVIOUS REPORTS
YES/NO COMMENTS

D.1 | Had proper consideration been given Yes All the faculty members gave consideration to the
to any recommendation made by you recommendation made in the last session, and
or by the previous External Examiner each campus demonstrated its progress and
in last session's report? improvement.

0.2 | [Mew External Examiners only] Did - -
you have access to any reports from
previous relevant external examiners

0.3 | Did yvou receive a response from the Yes The action taken on points raised in previous
course team to points raised in the reports was clearly explained during the session
previous report between External Examiners and faculty.

D.4 | Have any outstanding issues relating YES [Moida] Significant improvement in terms of the
to points in the previous report been Please technical drawings, rendering images, and graphic
resolved? see the | representation was seen. Well balanced between

comment | the technical skills and concept creation.
[Mew Delhi] The student works were maore
elaborated and clearly presented.
[Jaipur] The number of students was wvery little
compared to the previous vear, a slight hesitation
seemed in the students work in terms of the
technical drawings and representation.
[Mumbai] Good level of graphic representation and
technical skills has been demonstrated as usual. It
iz remarkable that even after the change of the
course leader, the faculty could manage to keep the
aood level of the students work.
k2
SECTION D: ACTION TAKEN ON POINTS RAISED IN PREVIOUS REPORTS
YES/N COMMENTS
o]
O Had proper consideration been given Yes Wery much! I had particularly emphasised on having
1 to any recommendation made by you more technical drawings - Detailed drawings &
or by the previous External Examiner working drawings and was delighted to see that
in last session’s report? most of the students have achieved that. The NOIDA
centre was the best in this followed by Mumbai
Jaipur & then Delhi
D. [Mew External Examiners only] Did MA I was there last yvear also
2 you have access to any reports from
previous relevant external examiners
O Did vou receive a response from the Yes The. Course team had taken the suggestions and
3 course team to points raised in the had shown us how they have implemented them
previous report
O Hawve any outstanding issues relating Yes
4 to points in the previous report been
resolved?
41
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Annexure 8: Examiners report 2019-2020

PGCAP 2020-21
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To protect the Copywrite and confidentiality the annexure shows only relevant screenshots from the
Examiners report 2019-20. The full document can be made available as per request

+

SECTION D: ACTION TAKEN ON POINTS RAISED IN PREVIOUS REPORTS

YES/NO COMMENTS
O Had proper consideration been given Yes All the faculty members gave consideration to the
1 to any recommendation made by you recommendation made in the last session, and
or by the previous External Examiner each campus demonstrated its progress and
in last session’s report? improvement.
D. Mew External Examiners only] Did you | Yes I had received all the needed material.
2 have access to any reports from
previous relevant external examiners
D. Did vou receive a response from the Yes The action taken on points raised in previous
3 course team to points raised in the reports was clearly explained during the session
previous report between External Examiners and faculty.
D. Have any outstanding issues relating YES [New Delhi]
4 to points in the previous report been Please The student works were well developed and
resolved? see the | presented. Meaningfullimprovement in terms of
commen | the technical drawings and visual representation
t was seen. A very fine balance has been noticed
between technical skills and concept creation.
[Jaipur]
The students’ work seemed very well-organized.
still, a hesitation in the students works in terms of
the visual communication of their projects.
[Mumbai]
Good level of graphic representation and technical
skills has been demonstrated as usual.
Mare focus on the concept development is
necessary for all campuses.
SECTION C: QUALITY OF LEARNING
YES/ND COMMENTS

C.1 | Did the assessment design and tasks YES The student work has been improved much. The
relate well to the learning outcomes Please gap between the results and tha learning
and enable students to demonstrate see the gutcomes seems to be improved., Technical
achieveament of the cutcomes? comment | drawing skills are developed and wery well

appreciated by the students,

The continuous technical support is very helpful to
the students, and their projects demonstrate well
the achievement. Howewver, the concept
development skill needs to be tackled better
through special lectures from global projects for
building a "'design vocabulary' always surround by
the importance of the user.

C.2 | Did yvou find evidence of constructive YES The comments given im the constructive and
farmative feedback to guide students Pleaze formative feedback are very wuseful and concrete in
in subsequent assignmants and to see the | every campus. They are encouraging, and clearly
inform them clearly of the strengths comment | saying what the students should do in the next
and shortcomings of thair work, in step.
relaticnship to the learning cutcomes?

[Mumbai]

_Wery interesting the fact that students
projects, develop also brand identities for
best the character of their projects.

_Wery balanced and complete projects in terms of, technical
drawings, and concept creation.

in most of the
i:ommunicating at

42

©2021 Pearl Academy




PGCAP 2020-21
Curriculum Design, Evaluation & Assessment

Annexure 9: Basic Map of Module Developments
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The Basic map of module development (Moon, 2005, p. 51)

Developed by Moon (2002), “The map applies to the structures of modules and of short courses, or to
any block of learning that has a set of learning outcomes that are assessed at the end of the block. It
can apply to modules as they are usually defined in higher education, or it could apply to a course. In
following the sequence of the model, we will be making a distinction between the processes of the
basic development of the module (from now on, letting ‘module’ account for ‘course’ as well) and
grading. The implication of this is that the map is concerned with student achievement at the
threshold, and for the moment it does not take account of the addition of a grading system above the
threshold. It is simpler to view grading as a process that is added to basic development. The map can
be considered an ideal sequence, and as such it provides a rationale for the links between level,
learning outcomes, assessment criteria, assessment, and teaching methodologies. It has a particularly
important role as a tool for checking the whole design for consistency once the initial development is
completed.” (Moon, 2005, pp. 15,16)
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Annexure 10: Bloom’s Taxonomy

“Bloom (1956) proposed that our thinking can be divided into six increasingly complex levels from
the simple recall of facts at the lowest level to evaluation at the highest level.” (Kennedy, 2006, p.
27), as illustrated below.

6. Evaluation

5. Synthesis

4. Analysis

3. Application

2. Comprehension

1. Knowledge

Fig a. Original sequences of Bloom’s Taxonomy ( 1956).Source : Kennedy (2006, p. 27)

The original sequence of cognitive skills was Knowledge, Comprehension, Application, Analysis,
Synthesis, and Evaluation (Fig a)

The framework was slightly revised in 2001 by Lorin Anderson and David Krathwohl, calling it

the revised Bloom’s Taxonomy or “A Taxonomy for Teaching, Learning, and Assessment.” The
noteworthy change was removing “synthesis “ and adding “Create” at the highest level (see Fig. b).
“Creation being at the highest level, the implication is that it's the most complex or demanding
cognitive skill-or at least represents a kind of pinnacle for cognitive tasks” (Heick, 2018)

Bloom's Taxonomy

A Produce new or original work
Design, assemble, construct, conjecture, develop, formulate, author, investigate

Justify a stand or decision
eva | uate appraise, argue, defend, judge, select, support, valug, critique, weigh
Use information in new situations

f analyze %h
T s e (e

Explain ideas or concepts
classify, describe, discuss, &ir, , locate, g
understand . desc exptalr ey loate ecogniee

Recall facts and basic concepts
derine, duplicate, list, memarize, repeat, state

Draw connections among ideas
alfferentiate, organize, rejate, compare, contrast, distinguish, examine,
experiment, question, test

Fig b. Revised Bloom’s Taxonomy, Anderson and David (2001); credit: Vanderbilt
University Center for Teaching
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Pearl Graduate Attributes

Extensive knowledge of the discipline
Informed respect for the chosen values and

ethics of the profession ‘\
Confident oral as well as written expression and T
communication »
Skilled in analysis and problem-solving N,
Skilled in visualization L

Ty
Proficient in contemporary technology and ™ {
software

Capable of eritical thought, rational enquiry and
self-directed learning ‘/
Able to work in a planned manner with sound

time management

Able to work collaboratively
Agile, open and intellectually curious

-—
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Annexure 11: Mapping of Pearl Graduate Attributes to Course Learning Outcome

Course learning outcomes

Apply in-depth and thorough understanding and knowledge of
technical and conceptual ideas of space, form, structure, materials,
technical processes and aesthetic sensibilities and human comfort to
provide meaningful solutions for Interior Design and Styling industry
(Ideation).

Critically evaluate, analyze and synthesize conceptual knowledge of
the technical, theoretical and aesthetical aspects, materials and your
end uses in Interior design and styling industry to demonstrate sound
and deep understanding of creative approach through apt visual and
market research |Research).

Independently plan, manage, source, select and use data and
appropriate technology relevant to Interior Design and Styling whilst
demonstrating awareness of new and emerging technologies,
theories/ products and processes within the field in a reflective and
conclusive manner. (Execution)

Communicate complex or contentious information clearly and
effectively to specialists and non-specialists demonstrating
proficiency in professional presentations(manual/digital) and the
ability to work with creative skills & presentation
technology.(Presentation

45

Study, learn and practice work ethics and values associated with a

| creative professional in the industry, while working cooperatively and

collaboratively in a team or independently in all situations.
(Engagement)
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Annexure 12: Keynotes from student focus group discussion

To get an insight on the student feedback, a focus group discussion was conducted with the students
who have completed the module

Number of students : 12

Date:104 21

Methodology :Group discussion/ debate

A total of 12 students attended the focus group discussion conducted via zoom.

The discussion focussed on the following key questions.

1.
2.

What was your experience with the module

Your understanding of learning outcomes?

The lo’s were read out to the students and asked if they felt they had achieved the
same?

Challenges they faced while working on the assessment tasks

Experience with teaching and learning activities. This was followed by if the TLA
helped/guide them to finish the task.

The discussion pointed some very interesting points. Highlights of the same are mentioned below

1. What was your experience with the module

Interesting module

We got an insight into technical drawings

Materials details were well explained

We would have liked more industry talks and field visits

We would have liked F2F classes.

The module helped to understand the importance of construction and technical
drawings

Your understanding of learning outcomes?

The question needs me to address learning outcome to them again and run them
through a module descriptor. They were briefly explained about the role of
learning outcome

This question received a mixed feedback.

Most students said they associate the module descriptor with the task.

3 admitted of only looking at assessment task.

The questions led to most debating on how they view the task as what is expected
of them.

The four learning outcomes were read to them and asked how do u align yourself
with what you have learned.

Again leading to mixed feedback, those being

We didn’t look at LO

The engagement LO for assignment 1, was never considered. “l overlooked the LO
and | still am not sure what am | expected to know. The values and ethics in the
profession is something | am not sure if am equipped with”
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Our market study and industry visits were only directed to research material and
to collate data. | don’t think | analyzed the data as you mentioned in the learning
outcome. Might have done it differently if | had to analyze reflect and maybe
even propose

For assignment 2 ( on reading Lo’s) the student said, the assessment task gave us
a list of drawings which we worked on as per inputs and class discussion. We
could have focussed on highlighting sourcing selecting materials, show a wide
range of material selection for surfacing, showthe awareness of current and new
technologies, construction, materials,

A student also pointed out they had already done it but didn’t incorporate it in
the drawings as it was never a requirement.

Challenges they faced while working on the assessment tasks

None really

The class activities were smooth and helped us easily get the assignment finished
One student pointed how this was the only assignment for the entire class which
was submitted a day before deadline

Not touchin or get hands on experience towards materials was challenging.

Th apce of the module was good and really didn’t stres us

Experience about teaching anf learning activities. This was followed by if the
TLA helped / guide them to finish the task.

This was a unanimous yes, but the class admitted on feeling they missed out on
f2f classes and industry visits.

But claimed they still are confident and have a great understanding of technical
drawings
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